
 

   Transforming Life Chances  

Teaching and Learning Policy  

Inspire, Collaborate, Achieve  

Rationale  

At St Michael’s we believe that every child is extraordinary and that education has 

the capacity and the possibility to change lives for the better.  Here teaching and 

learning is built upon a foundation that is inclusive, supportive, challenging and 

empowering.  We promote high expectations, aspirations and an intense 

engagement in learning.  This supports learners in establishing the values, attitudes, 

skills and knowledge through which they will be able to achieve success, gain 

fulfilment in the future and become life-long learners.   

  

Purpose   

Our Teaching and Learning policy reflects our aims, to ensure that the children at St 

Michael’s, are at the centre of their own learning and we recognise the importance 

of making learning irresistible, meaningful and memorable.  It is the provision of high 

quality learning experiences that lead to a consistently high level of pupil 

achievement. It outlines what we believe is essential for children to be successful in 

their learning and what underpins what we deliver. It sets our clear expectations, 

provides a consistent approach, can be easily monitored and ensures equal 

opportunity for all our pupils. By adopting a whole school approach we aim to 

ensure a consistency in our pedagogy that will meet the needs of all learners in at St 

Michael’s and provide rich and varied learning opportunities that allow children to 

develop their skills and abilities to their full potential.  

  
Through our teaching we aim to:  

• meet the needs of all learning styles ie visual, auditory and kinesthetic   

• enable children to become confident, resourceful, enquiring and 

independent learners;  

• foster children’s self-esteem and help them build positive relationships with 

other people;  

• develop children’s self-respect and encourage children to respect the ideas, 

attitudes, values and feelings of others;  



• show respect for all cultures and, in so doing, to promote positive attitudes 

towards other people;  

• enable children to understand their community and help them feel valued as 

part of this community;  

• help children grow into reliable, independent and positive citizens for the 21st 

century  

Effective learning requires effective teaching. When teaching we focus on 

motivating the children and building on their skills, knowledge and understanding of 

the curriculum.   

  

For effective teaching and learning to take place there are a number of key 

elements that we feel are essential.  

  
  

• Effective prior preparation and planning resulting in a purposeful, well 

prepared teaching plan  

• A clear learning intention in the form of a Learning Question shared with the 

children both visually and auditory  

• A clear link to previous and future learning  

• A clear outcome to be achieved at the end of the lesson  

• A review of the learning at the end of the lesson  

• Appropriate challenge for all children  

• Teacher modeling through effective use of ‘teacher talk’ time  

• Be appropriately and readily resourced  

• Good questioning  

• Quality Interaction between teacher and pupils  

• Appropriate pace  

• Enthusiasm  



• Fun, memorable and irresistible delivery, content and outcome  

• Involvement of all the children  

• Excellent behaviour management  

• Opportunities for independent, paired and collaborative learning  

• Encouraging children to take responsibility for their own learning  

• Follow up feedback through effective, interactive marking  

At St Michael’s we expect every lesson and every teacher to be never less than good!  

  

Planning  

All lessons are planned with clear learning intentions which are shared with the 

children. At St Michael’s these are worded as a question, to engage children from 

the start of the lesson. When marking work, the main focus is on children achieving 

the learning question or intention. All pupils are made aware of how they will 

achieve the LQ through the Success Criteria being made clear to them and, when 

appropriate displayed for them to see, as ‘Steps to success’ for example.  

Weekly plans state the success criteria for every LQ. Children are reminded of the SC 

during the lesson and are able to use this criteria to peer or self-assess their learning.  

  

‘… success criteria summarise the key steps or ingredients the student needs in order 
to fulfil the learning intention – the main things to do, include or focus on.’   

             - Shirley Clarke  

Effective Success Criteria  

• are linked to the learning intention;  

• are specific to an activity;  

• are discussed and agreed with pupils prior to undertaking the activity; • 

 provide a scaffold and focus for pupils while engaged in the activity; and  

• are used as the basis for feedback and peer-/self-assessment.  

  
Lesson plans also show planning for  

• a clear structure to the lesson  

• effective questioning  

• opportunities for children for group/paired/independent work  

• specific tasks for other adults  

• activity led learning providing challenge for all learners  

• provision for different learning styles  

• opportunities for children to lead their learning  

• annotations and amendments for future lessons  

  

  

Providing Challenge for All/Teaching to the Top   

  



Recently the term ‘Teaching to the top’ and the ‘Mastery Approach’ to teaching 

maths, has been shown to provide high expectations of all, and seen as the best 

way to ensure that every student in any class is fully stretched and challenged.  

This approach, is not a strategy to dip in and out of; but a fundamental philosophy 

that underpins the planning and delivery of lessons across all curriculum areas. At 

St Michael’s we see it as a central, basic element of any teacher’s professional 

practice, that the highest performing students in any class are always challenged 

and that often means putting their learning needs at the centre of the planning 

process. It also means that you need to be very clear what that level of challenge 

will look like.    

  

It means that all children are exposed to the material at the same time. There will 

always be exceptions, but for the majority of children in most classes, the 

expectation is that by teaching to the top – and providing additional support for 

those who need it and challenge for those who are capable – everyone is exposed 

to a rich and demanding curriculum. We do not truly know what anyone is capable 

of until they are given interesting and difficult things to do.  

  

At St Michael’s we achieve this through ‘lifting the lid on learning’ by this we mean 

for teachers to consider the curriculum and plan activities based on the capabilities 

of the highest attainers as a total priority.  Providing appropriate scaffolds for other 

students flows from this but teachers need to have the courage and confidence to 

challenge at the top end, relentlessly. This requires a deliberate shift in attitude. Too 

often teachers’ concerns about the struggles of weaker learners lead to content 

being softened; this is no good for top-end challenge.    

  

In order to achieve this successfully, we  

  

• create an environment where pupils are confident with their understanding of 

themselves as learners. They will take risks, show increased resilience when 

tasks are difficult and not be worried about making mistakes. We do this 

through our work on Growth Mindset.  

• use Assessment for Learning (AfL) to ensure teachers are clear what pupils 

know and don’t know at the start of a topic, unit or lesson. We do this through 

a range of AfL strategies including Pre and Post assessment tests, Cold and 

Hot tasks and activity led learning at the beginning of a lesson. This use of AfL 

activities and strategies ensures we can recap, embed, find out and 

challenge.   

• use high quality questioning to challenge, probe and transform learning. We 

aim to use high challenge questioning strategies that get students to think 

hard and to develop good, in-depth answers.  Good probing questioning 

that can develop into dialogic questioning, is probably the defining feature of 

strong teaching to the top.    

• personalise the teaching as far as possible. It is important to encourage 

independence, so introducing pupils to strategies to support their learning in 

order that they can choose which one will help them.  

  



Assessment for Learning  

Assessment for learning is the process of seeking and interpreting evidence 

produced by learners and their teachers to decide where learners are in their 

learning, where they need to go and how best to get there."  (The Assessment 

Reform Group)   

This is continual and immediate feedback that informs teachers as to how the 

children are doing. At St Michael’s we use a variety of AfL strategies to measure 

progress within a lesson. Both teachers and pupils should be able to assess progress 

and success within lessons, units and in the longer term. This information is acted 

upon to ensure the children are aware of their next steps and take ownership of their 

learning. That the teachers are aware of next steps in their teaching, to meet the 

needs of all learners.  

Marking and Feedback  

There is no failure, only feedback!  

  

In his book Visible Learning, John Hattie identified 136 classroom interventions and 

listed them in order of effectiveness, coming to the simple yet startling conclusion 

that the single most effective way to improve education is to raise the quality of the 

feedback pupils get and their interaction with teachers. It is pupils’ ability to assess 

their own performance and to discuss how they can improve with the teacher that 

makes the most difference.  

  

Questions to consider when developing an approach to marking:  

  

• Why do we mark?  

• What do we want to gain from it?  

• What do we want children to gain from it?   How should children respond 

to it?  

Formative feedback is what we mean when we talk about marking. This means 

giving pupils information about what they have done well and how they need to 

improve.   

It may be oral, written or using symbols.  

Best feedback is oral – quality dialogue between teachers and learners and 
between learners and learners.  

Where it is marked in their books it must be easily accessible and it is essential that 
children are given time to understand and respond.                                                     
Di Pardoe  

What is Effective Feedback?  

Meaningful: marking varies by age group, subject, and what works best for the pupil 

and teacher in relation to any particular piece of work. Teachers are encouraged to 



adjust their approach as necessary and trusted to incorporate the outcomes into 

subsequent planning and teaching.   

  

Manageable: marking practice is proportionate and considers the frequency and 

complexity of written feedback, as well as the cost and time-effectiveness of 

marking in relation to the overall workload of teachers. This is written into any 

assessment policy.   

  

Motivating: Marking should help to motivate pupils to progress. This does not mean 

always writing in-depth comments or being universally positive: sometimes short, 

challenging comments or oral feedback are more effective. If the teacher is doing 

more work than their pupils, this can become a disincentive for pupils to accept 

challenges and take responsibility for improving their work.  

  

• feedback needs to be clear and focussed and focussed on the intended 

learning content and relevant to the individual learner  

  

• feedback is only valuable if it is used by the learner to make improvements 

and work towards raised achievement levels  

  

• feedback is based on shared and clearly communicated objectives for 

learning and reflects the success criteria as discussed by the teacher and the 

learners  

  

• Not all pieces of work can be quality marked, nor do they need to be if pupils 

have been provided with verbal feedback during the lesson. Furthermore if they 

cannot yet access the written comments then feedback should be verbal.  

  

Some suggestions for quality feedback:  

• Feedback verbally as often as is possible, this may be recorded in the margin of 

a book e.g. vf  

• Quality mark a group a day for English and Maths or a specific focused piece of 

work for everyone each week.  

• Quality mark the ambers and check the greens for the accuracy of their 

selfassessment.  

• Re-teach the reds! (Coloured trays/traffic lights can be useful for this purpose).  

• Quality mark foundation subjects too, particularly part way through a blocked 

unit, that way you can identify any issues that arise.  

• Teachers may plan to mark groups of work, so that they can focus on developing 

particular objectives with targeted groups.  

• At the beginning of a lesson pupils will be given time to respond to any 

feedback.  

• Feedback should relate to the learning question and success criteria.  

• Sometimes you may tell children you are marking for 

spelling/punctuation/presentation today as well as the learning question/success 

criteria  



• Sometimes you might mark for targets as well as learning question and success 

criteria  

• The emphasis on feedback should be on both success against the learning 

question/success criteria and improvement needed against the learning 

question/success criteria.  

• Pen-in-hand marking is standard classroom practice; whenever possible, 

teachers should provide immediate verbal and written feedback.  

  

Self-Marking  

• Children should evaluate their own work where possible to identify mistakes.   

• Pupils can look for their own achievements and an area to focus on  

• Pupils are to be taught the skills and strategies for marking  

• Paired marking should be explicitly taught to children when used  

• Children to be trained in peer marking and ground rules to be established and 

linked to success criteria  

• Children will be encouraged to discuss each other’s work together  

  

Agreed Code  

• Whilst accepting that written feedback of work has to be tailored to meet the 

abilities and ages of each child and the subject being marked, we do believe 

that a common framework is helpful.  

• The following agreed code will be displayed in every classroom  

• A green pen will be used for feedback and purple for next steps  

• Where next steps have been taken on a sticker will be awarded to demonstrate 

this  

• Symbols will be used when appropriate and for different age groups Symbols to 

be used for marking  

  

√  Signifies what is good – only small amount of writing 

needed in green  

 

  

Signifies the area for development/next steps – only 

small amount of writing needed in purple  
  

LQA  

LQM  

LQE  

Learning question almost there  

Learning question met   

Learning question exceeded  

LQ  LQM not yet met  



VF  If verbal feedback has been given by the teacher 

When the CT has fed back to the class or a group as 

a whole, using the visualiser  

PF  Partner or Peer Feedback  

sp  Denotes a spelling mistake on the line that needs to be 

identified and corrected  

*/.   Highlights a mistake for improvement or correction  

  

  

Indications of support where necessary  

T  Teacher worked with group  

TA  Teaching assistant worked with group  

P  Paired work  

Nothing   Assumption that it is individual work  

  

Monitoring and Evaluation  

As a staff we have agreed what at St Michael’s believe makes outstanding teaching 

and learning. These ‘essential ingredients’, that underpin our pedagogy, form our 

protocols and make up our lesson observation sheet. This in has in turn become our 

success criteria for effective teaching and learning. We use this sheet as part of our 

monitoring process along with  

• Planning  

• Book ‘scrutinies’  

• Learning walks  

• Lesson Observations  

• Use of Data  

• Pupil Progress Meetings  

• Pupil conferencing  

• Appraisal  

Monitoring T&L is undertaken by the HT. We are currently developing the role of 

Subject leaders who will also be involved in this process. All staff are involved in 

coaching as a way to develop and improve practice.  



Involving Parents  

At St Michael’s we believe that parents have a fundamental role to play in helping 

children to learn. We inform parents about what and how their children are learning 

by:  

• sending home a termly topic outlines at the start of each topic so that parents 

are aware of what their children will be learning  

• Holding Parent’s Evenings to share their child’s targets with parents and to 

explain our strategies for teaching key areas of the curriculum and discuss 

progress.  

• Report to parents in which we explain the progress made by each child and 

indicate how the child can improve further  

• Hold parents workshops for parents to explain how we teach maths for 

example and how they can support their children’s learning.   

  

We believe that parents have the responsibility to support their children and the 

school in implementing school policies. We would like parents to:  

• ensure that their child has the best attendance record possible  

• ensure that their child is equipped for school with the correct uniform and PE 

kit and do their best to keep their child healthy and fit to attend school  

• inform school if there are matters outside of school that are likely to affect a 

child’s performance or behaviour at school  

• promote a positive attitude towards school and learning in general  

 

Role of Governors  

Our governors determine, support, monitor and review the school policies on 

teaching and learning. In particular they:  

• support the use of appropriate teaching strategies by allocating resources 

effectively  

• ensure that the school buildings and premises are best used to support 

successful teaching and learning  

• monitor teaching strategies in the light of health and safety regulations  

• monitor how effective teaching and learning strategies are in terms of raising 

pupil attainment  

• ensure that staff development and performance management policies 

promote good quality teaching  

• monitor the effectiveness of the school’s teaching and learning policies 

through the school self-review processes. These include reports from subject 

leaders, the head teacher’s reports to governors as well as a regular up-dates 

on T&L in curriculum meetings.  
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